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Agenda 
 

Integrated Curriculum Model 
Unit Goals and Overview 
CFGE Research-Based Teaching Models 
Highlighting:  
Mind Your Time 

Every Student Succeeds Challenging Gifted Learners!  



Convergent Thinking 

• “Convergent" thinking, in which the person is 
good at bringing material from a variety of 
sources to bear on a problem, in such a way as to 
produce the "correct" answer. This kind of 
thinking is particularly appropriate in science, 
math and technology. 
 
 



Divergent Thinking 

• “Divergent" thinking. Here the student's skill is 
in broadly creative elaboration of ideas 
prompted by a stimulus, and is more suited to 
artistic pursuits and study in the humanities. 
 
 



Evaluative Thinking 
• Evaluative thinking questions are those which 

deal with matters of judgment, value, and 
choice. They are characterized by their 
judgmental quality. 

• Thought processes involved while asking and 
answering these questions are valuing, judging, 
defending, or justifying choices. 

 



Why use CFGE Teaching Units? 
• Aligned to College and Career Anchor Standards for Readiness 

http://www.corestandards.org/ELA-Literacy/CCRA/R/ 
 

• Developed by William & Mary’s Center for Gifted Education 25 years of 
research  

• Integrated Curriculum Model linking content, process and themes 
• Balanced literacy 
• Interdisciplinary connections 
• Multiculturalism and globalism 
• Supports Habit of Mind 
• Concept based 
• Authentic assessments 
• Learning across disciplines and units 
• Fosters 21st century skills: collaboration, communication, creativity, and critical 

thinking 
• Recognized by National Association for Gifted Children 
• Targets meaningful discussion and analysis 
• Validates: Voice, Choice, Space, Place  

 

http://www.corestandards.org/ELA-Literacy/CCRA/R/


-Van Tassel-Baska, 1986 
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The Integrated Curriculum Model  

Because gifted 
students are 
precocious 
learners… 

Because gifted 
students have 
complex thinking 
capacities… 

Because gifted 
students thrive at 
making 
connections… 
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Language Arts Curriculum Units 
• A World of Wild, Wacky, Wonderful Words (gr. 1-2) NEW 
• Beyond Words (gr. 1-2) *2001 NAGC Award 
• Journeys and Destinations (gr. 2-3) *1998 NAGC Award 
• Explore, Discover, Reveal (gr. 3-4) NEW 
• Literary Reflections (gr. 4-5) *2000 NAGC Award 
• Mind Your Time (gr. 4-5) NEW 
• Perspectives (gr. 4-5) NEW 
• Patterns of Change (gr. 4-6) 
• Autobiographies and Memoirs (gr. 5-6) *1997 NACG Award 
• Persuasion (gr. 6-7) 
• Courage: Connections and Reflections  (gr. 7-8) NEW 
• The Pursuit of Justice (gr. 7-8) NEW *2016 TAGT Award 
• The 1940s: A Decade of Change (gr. 7-9) 
• Utopia: Man’s Changing Ideas of the Ideal (gr. 7-9) 
• Threads of Change in 19th Century American Literature (gr. 8-10) 
• American Dream (gr. 9-10) NEW 
• Change Through Choices (gr. 10-12) 
 

 



Language Arts Curriculum Goals 
• To develop analytical and interpretive skills in literature 
 

• To develop persuasive writing skills 
 

• To develop linguistic competency 
 

• To develop listening/oral communication  skills 
 

• To develop reasoning skills in language arts 
 

• To understand the concept development 
 

 



UNIT PLANNER 

Each unit is mapped out to provide teachers with easy access 
to format, goals, lessons, and instructional models to assist 
with ready to go implementation. 



Teaching Guide 
Introduction to the teaching models 

Introduction and Framework 
Reading and Resource List 

Teaching tips 
High-ability learners 

Each unit = semester of learning – but can be longer with extensions and enrichment 
Average lesson 60 minutes 

Centers  
Writer’s Notebook  

Assessment Options 
Rubrics 

Alignment with Standards 
Discussion Participation Log 

Unit Planner  
Student Guide Examples/Resources 

Unit Vocabulary List 
Glossary of Literary Terms 

Letter to Family 
Grammar Study (not included in new units) 



Scavenger Hunt! 
• In your unit find the following: 

– Table of Contents 
– Framework Goals 
– Unit Reading 
– Discussion Rubric 
– Teaching Models 
– Unit Planner 
– Glossary 
– Letter to Family 
– Appendices  

 



Unit Planner At a Glance 

• Alignment to Unit Goals 
• Materials Needed 
• Assignment Overview 
• Teaching Models Used 
• Extensions 
• Homework 
• Assessment 
• Teacher Friendly 



Unit Implementation Tips 
• Units are designed for high ability students. 
• Promote student achievement gains. 
• Unit intended for a semester’s work, however, with extensions, and 

scheduling may be representative for year’s study. 
• Units do not include specific emphasis on spelling, grammar, 

development reading skills, or extensive narrative writing.  It is 
recommended these elements be integrated.   

• Average lesson 60 minutes across two hour blocks.   
– Scheduling may be expanded based upon student readiness and interest levels.   

• Sufficient for instruction in a variety of grouping models.   
• Literature selections were considered with gifted readers in mind, 

please check selections to support district policies.   
– Both content and Lexile level have been considered.  
– Alternative suggestions for selections are provided. 



Learning Stations Suggestions 

• Language Study Station 

• Vocabulary Station 

• Writing Station 

• Research Station 

• Reading Station 

• Listening Station 

• Art/Music Station 

• Poetry Station 



Journaling 
Students are expected to maintain journals throughout the unit to record 

responses to reading assignments as well as other information tasks.  
 

Vocabulary Journal: This section should be 
a place where students list words with which 
they are unfamiliar, from their independent 
reading or elsewhere.  Students should also 
complete Vocabulary webs for some of the 
words they encounter in their reading and 
include the webs in this section. 

Response Journal: This section should be 
used for responses to in class journal 
prompts. 

Literature Journal: This section should be 
used for responses to the independent 
reading assignments, the unit novel, etc.  In 
addition to journal entries, student may 
include completed Literature webs  

Divide sheet of paper into three columns – label each task above. 



Writer’s Notebook 
• The purpose of the Writer’s Notebook is for student as 

writers to take the time and effort to think about and 
organize their ideas regarding characters setting and 
plot before they begin to write. 

• The notebook provides the opportunities for 
prewriting, brainstorming to assist in development of 
ideas. 

• Also add response section (literature, vocabulary webs) 
• Use a three ring binder or composition notebook to 

allow for multiple entries. 
• Try a virtual notebook using 

http://www.livebinders.com/welcome/home 
 

http://www.livebinders.com/welcome/home


Discussion Participation Log 
• Discussion plays an important role in student’s 

learning. 
• The Socratic Seminar is one method for organizing 

discussions and analyzing literature. 
• Discussion Log is designed to assist with monitoring 

student’s contributions to discussions.   
• Students tally their contributions to various types of 

literature, both through original contributions and 
elaborations on classmates’ comments. 

 
Found in section 2 

• How might you use this in your classroom? 



DISCUSSION LOG RUBRIC  



• Pre-and post-assessments 
• Writer’s Notebook 
• Journal Response Rubric 
 Literature Journal 
 Response Journal 
 Vocabulary Journal 
• Writing Rubric 
• Evaluation forms for self, peers, and teachers 

(writing) 
• Evaluation forms for oral presentations 
• Discussion rubric 
• http://rubistar.4teachers.org/index.php 
 

Assessment 

http://rubistar.4teachers.org/index.php


Alignment to Standards 
• Units have been aligned with the English Standards 

developed by the National Council of Teachers of 
English and International Reading Association.   

• Additionally, William & Mary Goals and Outcomes 
frame each lesson.   

• Currently TEKS alignment to Pursuit of Justice. 
• Additional TEKS alignment in progress. 
• The CCSS Correlations for the William & Mary 

materials are available here as pdf documents. 
http://education.wm.edu/centers/cfge/curriculum/curriculum%20documents/CCSScorrelation.pdf 
 

http://education.wm.edu/centers/cfge/curriculum/curriculum documents/CCSScorrelation.pdf


Research-Based Teaching Models 
• Concept Development Model 

 

• Literature Web 
 

• Vocabulary Web 
 

• Hamburger Model 
 

• Dagwood Model 
 

• Reasoning Model 
 

• Research Model 
 

25 years of commitment to Gifted Children 
Through Research and Curriculum Development 



Concept Development Model 
The Taba Model of Concept Development, based upon 
Hilda Taba’s Concept Model (1962) involves both inductive 
and deductive reasoning.  It is best to use as an 
introductory lesson to the unit.  It is also something you 
can revisit and use as a post unit assessment. 
 This can be done as a whole group, or in small groups then 

afford groups to share. 
 The concept development model provides a unifying means 

for students to gain an in-depth understanding within and 
across contents.   





Concept Development 
• List examples. 

 
• Categorize. 

 
• List non-examples. 

 
• Generalize. 
 
• Essential Questions. 

Presenter
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What words or ideas come to mind when you think of TIME? 
• What words come to mind when you think about time? 
• What are some examples of the different characteristics of time? 
• How is time measures? 

 
After you come up with examples, try to organize or categorize similar 
ideas.   
Choose 2-3 “big ideas.” Circle 

TIME 
Examples 

Discussion Questions 





TIME 
Non-examples 

• Brainstorm things that do NOT show TIME.   
– What evidence or proof do you have that these are not a 

part of the concept of time? 
– How might you group these ideas?  

 
 
 

 
• Choose 2-3 “big idea” a non-examples.  

Circle 



Generalizations About Perspective 

• What are some characteristics of TIME? 
• What can you say about TIME that is 

usually true? 
• Use your “big ideas” to write  

your generalization. 

Write your generalization  as a Response on your Writer’s Notebook . 



Teaching a 
Concept 

TIME 

TIME is… 
Categories of TIME… 
TIME is not… 
Generalization about  TIME… 

– Time transforms people, places, and things. 
– Time includes the past, present, and future. 
– Time can be measured. 
– Time can be perceived as passing quickly or slowly. 
– Time can be used well or wasted. 



Sample Social Science Concepts 

Cause and Effect Law Patterns 

Change Leadership Power 

Conflict Liberty Progress 

Culture Memory State 

Government Movement Systems 

Justice Nationalism Time 
 

 



Concept Development 

+ List words or phrases that 
represent or define the concept 

(circle 2-3 big ideas or categories) 

- List words or phrases that do 
NOT represent or define the 

concept 

Concept 
… Therefore, create a 

statement(s) that explains your 
key categories or ideas.  

(These are called generalizations.) 

? Turn your generalization into 
an open ended question. 

(These are your essential questions.)  



Graffiti Wall 
Graffiti Wall to demonstrate “Concept Development.” 

(You can use pictures and or words.) 



Ideas 



Literature Web 
• Key Words: What were some words and phrases 

that were especially interesting or important? What 
words were new to you? 
 

• Feelings: What feelings did you get reading the 
passage? What feelings did the characters have? 
How were those feelings expressed? 
 

• Ideas: What was the main idea? What other major 
ideas and concepts were important? What was the 
author trying to say about those ideas? 
 

• Images/Symbols: How did the author use 
description and imagery in the novel? What sensory 
images came to your mind? How did the author use 
symbols? 
 

• Structure: What type of writing was this? What 
literary and style elements did the author use? How 
did the structure of the writing contribute to the 
meaning of the novel? 
 



Two roads diverged in a yellow wood, 
And sorry I could not travel both 
And be one traveler, long I stood 
And looked down one as far as I could 
To where it bent in the undergrowth;  
 
Then took the other, as just as fair, 
And having perhaps the better claim 
Because it was grassy and wanted wear, 
Though as for that the passing there 
Had worn them really about the same, 
 
And both that morning equally lay 
In leaves no step had trodden black. 
Oh, I kept the first for another day!  
Yet knowing how way leads on to way 
I doubted if I should ever come back. 
 
I shall be telling this with a sigh 
Somewhere ages and ages hence: 
Two roads diverged in a wood, and I, 
I took the one less traveled by, 
And that has made all the difference.  
 
Robert Frost 

Presenter
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http://www.poemhunter.com/robert-frost/poems/


Literature Web - Primary 
Key Words 

READING 

Feelings 

Ideas 

Symbols 

Images 



Literature Web – Full Form 
Key Words 

READING 

Feelings 

Ideas 

Structure 

Images/Symbols 



Your Turn! 
Design a Literature Web  

• After reading “The Road Not Taken” design 
and complete a Literature Web (group) 

– Remember you may use picture and words 
– After you complete the Lit Web, write a response 

to Literature on your Writer’s Notebook template. 



Design your own “word clouds” ~ http://www.tagxedo.com/ 

http://www.tagxedo.com/gallery.html


Source (sentence where you 
saw the word): 

WORD 
Example: 

Analysis 

Word Families: 

Part of Speech: 

Stems: 

Origin: 

Definition:  

Antonyms: 

Vocabulary Web 
Synonyms: 



YOUR TURN:  Choose 2-3 key Vocabulary words to share 
on your Writer’s Notebook Vocabulary Response.   





Hamburger Model for Persuasive Writing 
(primary) 

 Introduction (State an opinion.) 

Conclusion 

Reason Reason Reason 



Reason 

 Introduction 
(State an opinion.) 

Conclusion 

Reason Reason 

Elaboration Elaboration Elaboration 

Elaboration Elaboration Elaboration 

Hamburger Model for Persuasive Writing 

Presenter
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Jumbled Paragraph 
Also do, if they do a different topic each year, they learn about a new area of study. 
------------------------------------------------------------------------------------------------------------------------ 
This is really important for learning the methods of science. 
------------------------------------------------------------------------------------------------------------------------- 
Yes, I think that students should complete a science fair project every year in grades 4-8. 
-------------------------------------------------------------------------------------------------------------------------- 
If you only do it once, you won’t get the chance to improve. 
-------------------------------------------------------------------------------------------------------------------------- 
Lastly, creating a good project takes practice. 
--------------------------------------------------------------------------------------------------------------------------- 
First of all, it helps them learn experimental design.  
--------------------------------------------------------------------------------------------------------------------------- 
So I think these reasons are enough that student should do a science fair project each year. 
--------------------------------------------------------------------------------------------------------------------------- 
For example, if they do a plant experiment one year they can learn some biology, while the next 
year they could learn some chemistry. 
--------------------------------------------------------------------------------------------------------------------------- 

Using the Hamburger model cut/arrange sentences. 



Dagwood Model 

Reason 

Claim/Opinion/Introduction 

Background 

Elaboration Elaboration 

Other Points of View 

Elaboration Elaboration 

Reason Other Points of View 

Elaboration 

Reason Other Points of View 

Conclusion 

Details Details 

Elaboration 



Persuasion vs. Argumentation 
Persuasive Writing 
• To get reader to agree with 

your point of view. 
• Blends facts and emotions in 

attempt to convince the 
reader that writer is “right.” 

• Persuasive writers want to 
gain another “vote” so they go 
after readers more 
aggressively using emotions. 

Argumentative 
• To get reader to acknowledge 

that your side is valid. 
• Offers the reader relevant 

reasons, credible facts, and 
sufficient evidence to honor 
the writer has a valid 
perspective. 

• Argumentative writer's simply 
try to get the reader to 
consider you have an idea 
worthy of listening to by 
sharing a conviction to allow 
the audience to decide  
to agree or not. 



Persuasive Writing Scoring 
Claim or Opinion 
0 No clear position exists on the writer’s assertion, preference, or view, and context does not help to  clarify it. 
2 Yes/no alone or writer’s position is poorly formulated, but reader is reasonably sure what the paper is about based 

on  context. 
4  Meets expectations:  A clear topic sentence exists, and the reader is reasonably sure what the paper  is about 

based on the strength of the topic sentence alone. 
6 Exceeds expectations:  A very clear, concise position is given and position is elaborated with reference to reasons; 

multiple sentences are used to form the claim.  Must include details that explain the context. 
 

Data or Supporting Points 
0 No reasons are offered that are relevant to the claim. 
2 One or two weak reasons are offered; the reasons are relevant to the claim.   
4 At least two strong reasons are offered that are relevant to the claim.  
6 Meets expectations:  At least three reasons are offered that are relevant to the claim.  
8 Exceeds expectations:  At least three reasons are offered that are also accurate, convincing, and distinct.  
 

Elaboration 
0 No elaboration is provided. 
2 An attempt is made to elaborate at least one reason. 
4 More than one reason is supported with relevant details.   
6 Meets expectations: Each reason (3) is supported with relevant information that is clearly connected to the claim. 
8 Exceeds expectations: The writer explains all reasons in a very effective, convincing, multi-paragraph structure.   
 

Conclusion 
0 No conclusion/closing sentence is provided. 
2 A conclusion/closing sentence is provided. 
4 Meets expectations:  A conclusion is provided that revisits the main ideas. 
6 Exceeds expectations:  A strong concluding paragraph is provided that revisits and  

summarizes main ideas.  



The Writing Process Model 
 Prewriting 

 List ideas and begin to organize them. 
 Use a graphic organizer or web.  
http://www.classtools.net/education-games-php/venn_intro 

 Drafting 
 Write a rough draft, getting your ideas onto paper  

and not worrying about mechanics.  “Sloppy Copy” 
 Revising 
 Conferencing is an essential step in revising stage. 
 Teacher, peer, family to read and tell you what you like. 
 Make changes to your draft sometimes revisit your prewriting. 

 Editing 
 Check your word choice and mechanical errors.  Proofread. 

 Sharing or Publishing 
 Share and publish your work with an audience.   
 

 
 
 

http://www.classtools.net/education-games-php/venn_intro


CFGE: Reasoning Model 
Paul's (1992) Elements of Reasoning is a model for critical thinking and emphasizes 
the following eight elements: 
  -issue 
  -purpose 
 - point of view  
 -assumptions  
 -concepts  
 -evidence 
 -inferences 
 -implications or consequences.  
Teachers may wish to introduce these terms to students, using a familiar issue such 
as something being discussed in the school or community; teachers should then 
encourage the use of the terms and the model in approaching problems and issues.  
 



Elements of Reasoning 

-- Paul, 1992 

Issue/ 
Problem 

Evidence/ 
Data 

Point of  
View 

Implications/ 
Consequences 

Inferences Concepts/ 
Ideas 

Purpose/ 
Goal 

Assumptions 



Simplifying Reasoning Terms 
Assumption: Beliefs, understandings, “taking for granted” 
 
Evidence: Information, details, facts, experiences 
 
Inference: Conclusions, reasons to support point of view 
 
Concept: Ideas, main topics, what the assumptions are about 
 
Implication: Consequences, what might happen, what would 

we have to think about if… 



Scenario 

Your best friend is having a birthday party on Saturday 
afternoon.  Your soccer team has made the finals of a 
tournament and is scheduled to compete on the same 
Saturday afternoon.  You are trying to decide what to 

do.   
 
 

Working though the Reasoning Wheel helps 
students develop skills for persuasive writing.  
Ask students to write a response in their 
writer’s notebook – Response Journal. 



Elements of Reasoning 

-- Paul, 1992 

Issue/ 
Problem 

Evidence/ 
Data 

Point of  
View 

Implications/ 
Consequences 

Inferences Concepts/ 
Ideas 

Purpose/ 
Goal 

Assumptions 



Reasoning about a  
Situation or Event 

What is the point 
of view for each 

stakeholder? 

 
What is the situation? 

 

Who are the 
stakeholders? 

 
What are the  

Implications of  
these views? 

 

What are the  
assumptions of  

each group? 

“Year Round School” 
Map out Reasoning about a Situation or Event 





TOPIC VS. ISSUE 
• Difference between a “topic” and an “issue.” 
• Penguins is a topic.  
• An issue provides exploration into problem 

based learning. 
• “What should be done to reverse the 

destruction of habitat that now endangers the 
survival of penguins as a species.”  

• How might you facilitate students in choosing 
an issue?   



Research Model 

2. Read about your issue and identify points of view or arguments through  
information sources. 
 
What are my print sources? 
What are my media sources? 
What are my people sources? 
What primary and secondary source documents might I use? 
What are my preliminary findings based on a review of existing sources? 

1. Identify your issue or problem. 
 
What is the issue or problem? 
Who are the stakeholders, and what are their positions? 
What is my position on this issue? 

  



3. Form a set of questions that can be answered by a specific set of data: 
 
1) What would be the results of _____________? 
2) Who would benefit and by how much? 
3) Who would be harmed and by how much? 
 
My research questions: 

4. Gather evidence through research techniques such as surveys, interviews,  
or analysis of primary and secondary source documents. 
 
What survey questions should I ask? 
What interview questions should I ask? 
What generalizations do secondary sources give? 
What data and evidence can I find in primary sources to support different  
sides of the issue? 

5. Manipulate and transform data so they can be interpreted. 
 
How can I summarize what I found? 
Should I develop charts, diagrams, or graphs to represent my data? 



6. Draw conclusions and make inferences. 
 
What do the data mean? How can I interpret what I found? 
How do the data support my original point of view? 
How do they support other points of view? 
What conclusions can I make about the issue? 

7.  Determine implications and consequences. 
 
What are the consequences of following the point of view I support? 
Do I know enough or are there now new questions to be answered? 

8. Communicate your findings.  (Prepare an oral presentation for classmates 
 based on note cards and written report.)  
 
What is my purpose, issue, and point of view, and how will I explain each of  
them? 
What data will I use to support my point of view? 
How will I conclude my presentation? 



Bloomin’ Thinking  

http://www.schrockguide.net/bloomin-apps.html


Goals and Outcomes 
Goal 1: Develop analytical and interpretive skills in literature 
Goal 2: Develop creative writing skills to express opinion 
Goal 3: Linguistic competency 
Goal 4: Develop listening and oral communication skills 
Goal 5: Develop reasoning skills in language arts 
Goal 6: Understand the concept of time 

Each of us has experienced the 
effects of time on various 
phases of our life. Many 
individuals take time for 
granted and do not 
understand its important role 
in their lives. Both the reading 
selections and instructional 
activities in Mind Your Time, 
for grades 4-5, were designed 
to intrigue and challenge high 
ability students. Students will 
work independently and in 
groups doing classwork as well 
as homework outside of the 
classroom.  
 
 
 



Mind Your Time  
Sampling  

• Lesson 2 – The Concept of Time 
• Lesson 6 – Dictionopolis (Idioms) 

• Lesson 8 -  Vocabulary Review 
• Lesson 11 – Introduction to Research  
• Lesson 13 – The Rescue of Rhyme and Reason 
• Lesson 15 – Altered Reality 
 



Mind Your Time  
Unit Reading  

• Required Novel for Each Student 
 -The Phantom Tollbooth by Norton Juster 

• Required Novels for Small Groups 
- Navigating Early by Clare Vanderpool 
-When You Reach Me by Rebecca Stead 
-Coraline by Neil Gaiman 
-Peter Pan by J. M. Barrie  
-When the Mountain Meets the Moon by Grace Lin 
-The Forbidden Stone (Book 1 of the Copernicus Legacy Series) by Tony Abbott 

• Required Read-Aloud 
-The Eleventh Hour: A Curious Mystery by Graeme Base 
-The Composer is Dead by Lemony Snicket 
-Magritte’s Marvelous Hat  



Deconstructing  a Lesson 
Lesson 6 Dictionopolis (Idioms) 

• Purpose 
– To introduce elements of a timeline 
– To discuss chapters three – eight of The Phantom Tollbooth 

• Assignment Overview 
– Create a story timeline 

• http://www.readwritethink.org/classroom-resources/student-interactives/timeline-30007.html 

– Discuss The Phantom Tollbooth  
– Explore Idioms https://www.amazon.com/Scholastic-Dictionary-Idioms-Marvin-

Terban/dp/0439770831 
 

• Materials 
– The Phantom Tollbooth Discussion Questions (page 78) 
– Student Activity Page 6A 
– Butcher paper (chart paper) 
– Post – it notes 
– Markers 
– File Folders 
 

 
 

http://www.readwritethink.org/classroom-resources/student-interactives/timeline-30007.html
https://www.amazon.com/Scholastic-Dictionary-Idioms-Marvin-Terban/dp/0439770831
https://www.amazon.com/Scholastic-Dictionary-Idioms-Marvin-Terban/dp/0439770831


http://youtu.be/7bIQ4-3XSxU


 
Contact Information:  
Barb Schoop 
Curriculum Account Manager  
800-542-6657 ext. 1051 
bschoop@kendallhunt.com  
 
Barbara Hinton 
KH Consultant 
barbhinton27@yahoo.com 
 
Connect with us: 
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