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Provincial Oversight

Curriculum is mandated by the province

Operational funding is distributed on a per pupil basis 

that takes into account regional differences with respect 

to rural locations and school districts that cover large 

areas

 Additional funds, such as grants for support for Special 

Education, are made on the basis of students’ meeting 

criteria for a designation and being reported to the 

Ministry - Categorical funding.

 Accountability for funding requests and for spending 

SpEd grants through audit



A Brief History of Special Education in 

BC
1990:

Moved to integration and mainstreaming for all students. 

Segregated classrooms were closed down.

 Numbers of Special Education support teachers and 

classroom assistants increased, in-service for staff increased.

 Firm criteria for designations were developed and additional 

funding beyond the base was distributed as grants upon 

identification.

 Planning, provision of services and support subject to audit for 

accountability



Cont’d History

2002 forward:

Of the 12 designations identified and funded by grant in 
1990, 4 were removed and labeled ‘high incidence’ and 
specific grants were removed.

Gifted was removed, funding of gifted response was at the 
discretion of individual districts, resulting in a sharp 
decrease in identification and related decline in programs 
and services.

 In a traditional teaching environment, without systemic 
services or support, gifted learners have been largely 
underserved or not served.

 Increasingly, for those students now identified, the 
designation is twice exceptional.



Impacts and challenges

 Traditional approaches to teaching and learning did not 

adapt well to the differentiation needed to 

accommodate the diversity of learners.

 Insufficient numbers of special educators with gifted 

expertise available to provide leadership and support to 

the general teaching population.

Challenges around timely and accurate identification.

 Funding fell short of needs to support identification and 

planning for instruction.



What factors drove the new curriculum?

Philosophy of inclusion of all learners is embedded.

All students in regular classrooms all the time 

requires more flexibility to respond to the diversity 

than traditional instruction and programming can 

offer.

Focus on preparing students to function in a 

technological, career oriented environment – life 

skills, lifelong learning.

Focus on goal setting and self-assessment by 

learners.



• Our collective goal: A responsive, more 
personalized curriculum that responds to 
the learning needs of a diversity of learners 
and prepares our students for a 21st

Century world.



Setting the Stage for Change
A concept-based competency-driven approach 

to learning for all learners, that also addresses the 

needs of the gifted



Key Features of the New Curriculum

 Essential learning, literacy and math as the foundation

Core Competencies – intellectual, personal and social 

skills all students need to be successful in and beyond 

schools

 Personalized learning - students are setting goals, 

reflecting on their work, setting new goals for learning 

based on their reflections and taking more control of 

their learning.

 BIG IDEAS – focus on generalizations, principles and the 

concepts - ‘essential learnings’ important within and 

across disciplines.  Students are expected to 

demonstrate ‘understanding’ of these BIG Ideas



Core competencies (previously referred to as 

skills and processes)

Defined as:

Sets of intellectual, personal and social emotional 

proficiencies that all students need to develop in 

order to engage in deeper learning.  

Focus on 3 competencies

• Thinking competency

• Communications competency 

• Social and personal competency



Organizing and Integrating Content starting 

with BIG ideas

 Each subject at each grade is now organized to start with 

consideration of 3 to 5 ‘Big Ideas’ that contain 

generalizations, principles and the key concepts important 

in the area of learning.

 A ‘new’ feature of curriculum organization intended to 

focus on inquiry into these concepts rather than a focus 

on content for memorization and regurgitation.

 Evaluation is focused on students’ demonstrating 

understanding of these concepts through application of 

content through inquiry.





Knowledge Understanding

The facts The implication of the facts considered 

together

A body of coherent facts The ‘Theory” that provides coherence 

and meaning to those facts – BIG Idea

Verifiable claims Justifiable reasons for a claim

Right or wrong A matter of degree of sophistication

I know something to be true I understand why it is, what makes it 

so

I respond on cue to what I know I judge when to and when not to use 

what I know

Knowledge vs. understanding 
(Wiggins/McTighe,2005)



Nature of Tasks

 Problem based, often ill-defined and 
chosen individually or by the group

 High-interest activities

 Complex and varied

 May require collaboration with a 
mentor

 Open-ended: many alternative 
solutions or products possible

 Require thinking skills of synthesis, 
analysis, evaluation, divergent and 
convergent thinking, decision 
making or planning

 Process oriented

What’s different 
about how we ask 
students to 
demonstrate their 
learning?



What’s different 

about how we view 

the learner?

 View of Learner

 Active participant in transforming 
and integrating new knowledge into 
previous experiences

 Inference maker, problem solver, 
decision maker

 Constructs knowledge working with 
others

 Inventor – new tools, new ideas, self

 Reflective thinker

 Analyser and synthesizer

 Abstract thinker categorizer



Role of the teacher

 Accept ideas, observations, opinions and discuss 
rather than judge

 Pose real or realistic problems, set challenging tasks

 Less time on concrete information and repetition, 
more on abstract concepts, connections, reaching 
conclusions and making generalizations

 Variety of choices in process, products

 Focus on critical and creative thinking

 Open ended questions, probing questions to clarify or 
extend rather than test for known information

 Support risk taking

 Tolerate ambiguity

 Provide time for incubation of ideas and require 
reflection



Curricular Framework
Accessible, Flexible and Designed for Making Connections

https://www.curriculum.gov.bc.ca/curriculum

https://www.curriculum.gov.bc.ca/curriculum
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Best Practices for Gifted Learners
‘Matches’ and opportunities in the new curriculum 



‘The Fit’ with the new curriculum

and best pedagogical principles

Flexibility of goals, methods , materials 

and assignments planned for learners

Planning starts with attention to key 

concepts – Big Ideas 

Focus on student goal setting, executive 

function, ability to self-regulate and 

sustain effort



And, specifically for gifted learners?

A range of options

Pace: allows for professional judgment to determine 

pace needed for knowledge acquisition, skill 

development and understanding 

Breadth: moving from the core information on a 

topic to connections often across disciplines

Depth: providing the time and support to investigate 

more fully a concept of interest or passion

Learning environment: a place where typical and 

atypical students are welcome and provided for



Opportunities and Implications for Gifted 

Learners in the Base Curriculum

 Personalization, core competencies, BIG ideas – all have 

significant implications for what we believe learning 

looks like, especially for high potential learners. They 

provide organizers for how we teach and they shift 

emphasis with respect to what we have traditionally 

accepted as important in education.

 Emphasis on demonstrations of understanding –

performances and products that show use of the 

acquired information and competency with processes



Opportunities and Implications cont’d

 Role of knowledge - less emphasis on regurgitation and 

recall of information, focus on meaningful, relevant 

information

 Skill development – addition of new skills such as 

acquiring technological competence

 Focus on the competencies with the expectation that 

students can set goals in these areas and evaluate their 
progress towards their goals.



Planning and Designing Learning 

Experiences
How best practices are supported by the new curriculum



So what’s different when planning for 

instruction using an inquiry approach?

 The usual approach to planning starts with sharing 

information as a basis to start students thinking about the 

unit or lesson – a demonstration, a story, a video, a 

reading or a lecture.

 From this start, students are exposed to facts, but as they 

don ‘t know where the learning is heading. They don’t 

have a basis for deciding what is relevant.

 Energy and attention is focused on ‘learning’ –

committing to memory - all the information rather than 

developing selectivity.

Inquiry design starts with a problem! The order is reversed.



Bloom’s Taxonomy



Evaluation

Synthesis

Analysis

Application

Understand

Know



What? Problem-based Learning

Inquiry-based learning starts by posing 

questions, problems or scenarios—rather than 

simply presenting established facts or portraying 

a smooth path to knowledge. 

 Inquiry-based learning includes problem-based 

learning and is generally used in small scale 

investigations and projects, as well as research. 

The inquiry-based instruction is closely related to 

the development and practice of thinking skills.



What? Embedded Critical Thinking

A definition…

“Critical thinking involves thinking through problematic 

situations about what to believe or how to act where 

the thinker makes reasoned judgments that embody the 

qualities of a competent thinker.”

The Critical Thinking Consortium, TC2



Essential elements of embedded 

critical thinking

 The instructional focus is on understanding BIG IDEAS

 Starts with with a question or a task that REQUIRES 

JUDGEMENT

 The quality of the response and thinking rests on the 

EVIDENCE in support of the decision reached

 Requires teaching of the ‘TOOLS FOR  THINKING’



Write a report about an insect Think of a question that would give us 

more information about how insects 

live.

Design a desirable habitat for an 

insect of your choice.

List the things you like best about 

your community.

Select a photograph that best shows 

the quality  you like the most about 

your community.

What are some difficulties

newcomers have when they come 

to our school?

Choose the best way to assist with 

one of the difficulties faced by a 

newcomer to the class?

Name some of the household jobs 

needed in your home. (or helper jobs 

in the classroom)

Decide how the household jobs 

could best be shared among your 

family. (or classroom jobs among the 

students)

What contribution does this 

community helper make to our 

community?

Which is the most important 

contribution this community helper 

makes to our community?

Typical to Challenging!



As Good as it Gets!
What is still needed for optimum support for high potential 

learners, even with an innovative curriculum?



Wrap around support

Even with an open, flexible curriculum, our gifted learners still 

need:

 Like-minded peers

 Understanding and acceptable of acceleration (content 

and social development issue)

 Acknowledgment of twice exceptional and multi-modal 

learners

 Teacher preparation that builds understanding and 

capacity with respect to high potential 


